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The Creation of America:

The Roman Legacy
Grade Level: 8-12

Subjects: American History/ World History, Civics 
Categories: History and Society / Arts and Sciences
Time:
Three to Five Days

Standards: 
NJ Core Content Standards for Social Studies

6.1.12.CivicsDP.4.b: Analyze how ideas found in key documents contributed to demanding equality for all (i.e., the Declaration of Independence, the Seneca Falls Declaration of Sentiments and Resolutions, the Emancipation Proclamation, and the Gettysburg Address).

6.2.8.Civics DP.3.b: Use evidence to describe the impact of Athenian democracy and the

Roman Republic on the development of the United States Constitution.
6.1.12.HistoryCC.2.b: Assess the importance of the intellectual origins of the 

Foundational Documents and assess their importance in the spread of democracy around the world (i.e., the Declaration of Independence, the Constitution, and the Bill of Rights).

6.2.12.HistoryCC.2.b: Explore the factors that laid the foundation for the Renaissance (i.e., Asian and Islamic, Ancient Greek and Roman innovations).

6.1.8.HistorySE.3.a: Analyze how George Washington's leadership during the American Revolution and as president allowed for the establishment of American democracy.

6.1.8.HistorySE.3.b: Analyze a variety of sources to make evidence-based inferences  about how prominent individuals and other nations contributed to the causes, execution, and outcomes of the American Revolution

Objectives: 
Students will be able to:

1. justify why the educated American colonists relied on Roman precedents and Western/Christian education to develop their values.  
2. connect the Roman republican opposition to Caesar’s imperial aspirations with the American Patriot call for independence. 
3. defend that the roots of the American Constitution’s mixed government can be found in the Roman Republic. 
4. demonstrate the connection between classical Roman education and the acknowledged brilliance of the American founding generation.

5. formulate arguments to implement classical education in American schools or exclude classical education in American schools. 
Abstract:
The American Founding generation is often called the greatest intellectual generation in our nation’s history. Arguably, it is also the most significant American generation in general. The Founders possessed superior knowledge compared to previous and even subsequent generations. They quickly incorporated this knowledge into everyday life, from creating the richest, most powerful, and freest nation ever to having civil and wholesome relations with their neighbors. 
This project will allow students to examine those who influenced our Founders. They will see a great connection between the formation of the United States and the ancient Roman Republic. Students will come to see the Founders not only learn from the ancients but also converse with their text. They created a new society firmly anchored in an ancient one. This project will allow students to appreciate the greatness of our founders, who came from a study of great personalities of the past. They will research these men and women and probe their beliefs. They will challenge those beliefs and discover why studying the past is critical to understanding the present. Cicero said, “To know nothing of before you were born is to forever remain a child.” Tragically, many Americans know very little of their American past, let alone their salient connections to the ancients.  
Key Terms:

Roman Consul-
A consul was the highest elected public official of the Roman Republic (c. 509 BC to 27 BC). Romans elected two each year. They were the chief magistrates.
Desideration— 
To wish to have or see happen.
Enlightenment-
Age of Reason was an intellectual and philosophical movement in Europe, especially Western Europe, during the 17th and 18th centuries, based on using human reason. 
Epicurean—
Fond of or adapted to luxury or indulgence in sensual pleasures; having luxurious tastes or habits, especially in eating and drinking.
Fasces—
A bound bundle of wooden rods, including an axe with its blade emerging. The fasces is a Roman symbol originating in the Etruscan civilization. It symbolized a jurisdiction.
Fleshpot—
Places offering luxurious and unrestrained pleasure or amusement.

Republican—
Supporter of limited representative government, usually acknowledged fundamental natural rights. 
Malevolent—
having, showing, or arising from intense, often vicious ill will, spite, or hatred.

Matron—
is a married woman, especially a dignified and sober middle-aged woman who runs the household.

Nascent—
Coming or having recently come into existence
Orator—
An eloquent and skilled public speaker.
Paladin—
A paragon of chivalry, a heroic champion, a strong supporter or defender of a cause
Sentinel—
One who keeps guard; a sentry; one who watches or guards; a soldier set to guard an army, camp, or other place from surprise, to observe the approach of danger and give notice of it; a sentry.

Trenchant— 


A vigorous or incisive expression or style:

Romanticism 
Is an artistic and intellectual movement that originated in Europe towards the end of the 18th century. It peaked from approximately 1800 to 1850. Romanticism was characterized by its emphasis on emotion and individualism and glorifying the past and nature, preferring the medieval over the classical.
Vivacious— 
Full of animation and spirit; lively.

Prognostication— 
The action of foretelling or prophesying future events:
Background:
Italians have left a monumental imprint on the foundation of the United States. For example, most people do not realize that the calendar we use was commissioned by Pope Gregory XIII, formerly Ugo Boncompagni of Bologna, in October 1582.  Also, Ceasare Beccaria greatly influenced American and European penal systems, making them more utilitarian and humane.  

The New Jersey Italian Commission has lessons on other great Italian contributors to American culture. The lessons explain that the first man to propose that, by nature, all men were equal was the Roman jurist Ulpian. His idea that all men were created equal was later advanced in the 1775 Virginia Gazette by Italian Filippo Mazzie, a neighbor of Thomas Jefferson in Virginia.  

Jefferson loved Italian culture and used Palladian architecture to build his home, Monticello, and at the University of Virginia. Palladian architecture became very popular in America. Palladian windows are still used in many American homes.  

Most people do not realize that the Italian Antonio Meucci created the first telephone on Staten Island, New York, well before Alexander Graham Bell received his patent. Even more impressive than the myriad contributions to the American nation over the past 250 years is the unequaled influence of Italians from Ancient Rome on the American republic. 

Marcus Porcius Cato Uticensis, known in history as Cato the Younger, was a prominent conservative Roman senator during the late Roman Republic. His traditional principles looked to preserve the republican ethos of Rome. He lamented the erosion of customary Roman standards and the sharp decline in virtuous citizenship. Like his contemporary, Marcus Tullius Cicero, Cato was a celebrated orator in the Roman Senate.  

He followed the Stoic philosophy of the Greek Zeno of Citium and tried to consider issues without emotion and based on objective principles. Contemporaries admired his scrupulous honesty and righteous adherence to Roman civic and moral traditions. Cato inspired a significant following, who, like Cicero, abhorred Julius Ceasar’s usurpation of power. 

Always a vigorous opponent of tyranny, even as a youth, Cato despised Sulla’s dictatorship. Legend holds he even demanded his teacher to “Give me a sword, that I might free my country from slavery.” Cato’s example inspired many in 18th-century England and the American colonies to reject non-representative governments as tyrannical. Early in the 18th century, the authors of the Cato Letters, John Trenchard and Thomas Gordon, championed Cato’s legacy. 

American radicals loved Cato’s Letters. Letter #59 adduces, “Liberty is the unalienable right of all mankind.” Unalienable means it cannot be separated from the individual. Cato’s Letters may have had a more significant influence on American colonists than any other British writings, including John Locke’s.   

Not only did Cato the Younger greatly influence the American intellectual and revolutionary elite, but George Washington also greatly admired the play.  He ordered Joseph Addison’s 1712 production, Cato, a Tragedy advocating republicanism, performed for all his Continental soldiers at Valley Forge.  

The American Founders looked at the acclaimed Roman orator, Cicero, as the model for Republican virtue. The iconic statesman’s optimum achievement lay in his development of a natural law theory that significantly contributed to the Declaration of Independence and Bill of Rights.  

Cicero's conjectures laid the foundation for later European natural, inalienable rights theories central to the American Declaration. The founders frequently quoted Cicero’s works in countless contemporary orations, pamphlets, and sermons. Most praised the Italian orator for his commitment to the common good, intellect, and lucid communicative skills. 

Charles Carroll of Carrollton was the longest-lived signer of the Declaration and the only Catholic to sign the document. Carroll believed Cicero to be the greatest of the ancient Greeks and Romans. He wrote, after Jesus Christ, “Give me the words of Cicero.”  

Carroll considered the Italian (writings) a constant companion with whom he conversed throughout his life. When Carrol died in November 1832, the headlines read: “A great man hath fallen in Israel; the last of the Romans has passed into eternity,” no doubt due to his love for and relationship with Cicero. 

Fellow Ciceronian John Adams believed Charles Carroll would be considered among the greatest of the American founders. Sadly, Adams’ prognostications never materialized, and Carroll remains largely unknown to most Americans.   

Unfortunately, modern schools rarely explore the classics thoroughly enmeshed in the American Founders’ personalities and characters. Current ignorance of the classics leaves modern students ill-equipped to comprehend the seismic transformations that gave birth to the American nation proficiently. Nevertheless, the study of Cicero is paramount to competently understanding the Founding Generation and the history of political thought.    

Contemporary historians often call John Adams the unsung hero of the early American era. More than any Founder, he brought Cicero to the American political forefront. Adams appreciated that as an orator, the Italian genius understood how essential proper communication was in politics and all aspects of life. Cicero referred to eloquent speech as “the queen of arts,” Adams heartedly agreed. 

John Adams was very studious. He often quoted and cited Cicero in everyday conversation, mimicking the Roman’s strategy while practicing law in Massachusetts. If someone wanted to know Adams, he would be wise to know Cicero. 

Though separated by over 1,800 years, Cicero was Adams’ partner. Cicero and Adams were new men to politics and had many things in common.  Cicero was a Novus Homo, a “New Man” to the Roman Senate. Both men earned praise through merit, not family name nor military victories. They won in courts of law through brilliant orations. Cicero was praised as Pater Patiae—the Father of the country, while Adams was an American Founding Father. 

Furthermore, neither man could rely on family legacy. Adams was especially enamored with Cicero because both men came from non-elite families, with Adams being the son of a shoemaker and farmer. He saw Cicero as a model of personal accomplishment and ambition, independent of the circumstances of his birth.  

John Adams’ adoration of Cicero’s orations led him to be labeled the American Cicero. He wrote:

[A]s all the ages of the world have not produced a more remarkable statesman and philosopher united in the same character; his authority should have great weight. 

He described Cicero’s words as: 

“The Sweetness and Grandeur of his sounds and the Harmony of his Numbers give Pleasure enough to reward the Reading if one understood none of his meaning. Besides, I find it a noble Exercise.  It exercises my Lungs, raises my Spirits, opens my Porrs [pores], quickens the Circulation, and so contributes to [my] Health.” 

Adams’ prodigious contributions to the American Founding are sometimes overlooked. Yet, any competent study of the period will appreciate the firm Ciceronian, the Italian foundation from which Adams helped construct a new nation securely anchored in the principles of liberty and natural rights.     

The American Founders were intellectually incubated within the nursery of the Roman Republic. They were well-educated in classical and Christian scriptural education. Although they studied the Greeks, their primary foci were the Roman Republic and the Bible.
Their heroes were the Roman republicans, the defenders of liberty. The Founders’ paladins were primarily the Roman sentinels of republican virtues who lived when the Roman Republic was being threatened by demagogues, want-to-be despots, and usurpers. The American Founders especially venerated Roman politicians like Cicero, Cato the Younger, Cassius, Metellus Scipio, and Brutus. These martyrs, for Roman liberty and republican morality, all sacrificed their lives in unsuccessful efforts to save the Republic from tyranny.  

The American founders often used Roman pseudonyms such as Publius, Cicero, Cincinnatus, Cato, Brutus, Candidus, Helvidius Priscus, Centennial, Marcus, Plebian, Senex, Tullius, Caesar to hide their identities so as not to incite personal bias against their arguments due to contemporary political allegiances.  

Founders were often associated with and patterned themselves after famous Roman figures. George Washington, for example, modeled his military strategy after Fabius Maximus’ approach against the Carthaginian invader of Italy, Hannibal (207–203 BC).  

Like Fabius, Washington engaged in a war of attrition, wearing down an enemy force. He mastered retreating to fight another day without losing his army. The American general would look to attack British supply lines and isolated outposts, such as Trenton, NJ. Washington captured patrols and forage parties rather than engage in pitched battles unless the odds were in his favor.  

After the war, the Patriots called George Washington the American Cincinnatus. Like the 5th-century BC Cincinnatus, Washington stepped down from the pinnacle of power after the war to return to his farm. Both champions longed to live as virtuous and productive citizens. Nonetheless, both had answered their fellow citizens’ call to civic duty. Washington followed the Cincinnatus model but preferred to think of himself as a modern Cato the Younger.  

Elite patriotic women had their public voice primarily in the “Roman play,” a type of inspirational writing on classical persons and events.  Along with literature, painters such as John Singleton Copley, Joshua Reynolds, and Charles Willson Peale represented period women dressed in classical fashions and poses. 

In early American elite society, there was also a change in the treatment of the Roman goddess Venus, the goddess of love, beauty, and fertility. She was used to discourse about men's and women's respective qualities, interests, and privileges. The sculptures and canvases of Venus had once been the exclusive purview of men. Eventually, they became acceptable signs of cultured aesthetics in which women can partake. Venus

 Still, trepidations of muddled female emotionality were balanced with Minerva, the Roman goddess of wisdom, justice, law, and victory. They elevated Minerva’s image to exemplify a desired quality in women of the new Republic. Minerva is female in form; however, she is considered both rational and “clear-headed as men.” 

The three great examples of American patriotic women who studied the classics are all from Massachusetts: Abigail Adams, Mercy Otis Warren, and Phyllis Wheatley, the first African-American poet. All three learned from the same Roman foundations, though from secondary sources. Abigail Adams and other elite women were part of the vanguard, learning to read and write during the 18th century. Nonetheless, other than Phillis Wheatley, women were prohibited from publishing their writings publicly. It was a private civic identity.  

Women were considered overly emotional, so they were denied the same kind of civic participation as men. Nevertheless, they could still educate their sons to serve the Republic. They played the role of the Roman matron— the virtuous Roman woman. They looked to stories of Marcus Junius Brutus’ wife, Portia, as a model. 

Brutus came from an ancient family that went back to his ancestor, Lucius Junius Brutus, who founded the Roman Republic in 509 B.C. The latter Brutus was a fierce defender of the Republic and, in defense of the Republic, helped murder Julius Ceasar in 44 B.C. 

Any study of the creation of the United States must illuminate the solid Roman influence. The United States is a child of the ancient republic and the ancient Italian people. This project will allow students to study their direct political progenitors and America’s ancient republican ancestors.  

Procedures:

I. Anticipatory Set:  Students will answer a “DO NOW” question for five minutes at the start of the period.
a. On the board, write: “Name three famous Romans.”

i. Ask them to explain how these three Romans could have influenced the foundation of the United States.    

II. Briefly discuss students’ answers with the class.  
a. Determine your students' familiarity with Rome, particularly with the Roman Republic.
b. Briefly explain how the educated revolutionary American elite had been taught the classics in schools or by tutors. 
III. Tell students that Cicero said: “To know nothing of before you were born is to remain forever a child.”    

a. Discuss what the students think Cicero meant and whether he was correct.
b. Ask them whether Cicero’s quote also applied to societies and countries. 

IV. Ask students why Ronald Reagan’s words below would support the American Founders’ study of the ancient Roman republicans.

a. “Freedom is never more than one generation away from extinction.”
i. Remember, Cicero said: “To know nothing of before you were born is to remain forever a child.”    

1. Point out to students that not knowing history before they were born is a cultural or national amnesia.

V. View the video, which was narrated by Dr. Gilda Rorro. The Creation of America: The Roman Legacy.
a. From the video, ask students to determine which Roman had the most significant influence on the American Founding.

i. Instruct them to explain why they came to their determination.

b. Take 15 to 20 minutes to discuss—the students’ determination in class.    

III. Divide students into five groups. The example below is for a class of 30 students: 5 * 3 * 2 = 30. If you have 24, you can eliminate one essay. It could break down as 4 * 3 * 2 = 24. Or, with 20 students, you can have five groups: 1 presenter in each group, two questioners in each  group, one in each group who will prepare answers, and so on. 
a. Cato:  Republican Foe of Tyranny

b. Cicero’s Contribution to the Republic

c. John Adams: the American Cicero
d. Reipublicae Romanae Americae

e. Revolutionary Women, Abigal Adams, and Roman Education

IV. Tell students they will have to convince their peers and school officials that the study of classical education of the Romans (along with the Greeks) is critical to understanding the creation and essence of the United States.  

V. Assign one of the five essays to each group.

VI. Instruct each student in the group to read their group’s essay, 

a. Once done, they must also read the other essays to familiarize themselves. 

VII. Each group will create a presentation explaining why their essay gives strong evidence supporting students studying ancient Roman (and Greek) classics.
a. In each group, two students will prepare a presentation to advance their position that Classical Roman history and literature should be taught to American students and connected with the American Founders. 

i. The presentation can include a PowerPoint presentation.

ii. They will use their essay as the foundation of their argument.

b. Two students in the group will serve as the opposition research committee.

i. They will read the other four essays.

ii. They will create two questions to ask each of the other groups, challenging what they will probably present.

iii. They should create deeply probing questions, forcing the other committees to provide profound reasons for their position.

c. Two other students will read all five essays.

i. They will prepare possible answers for probable questions the other groups might pose to their group.

ii. They will prepare the presenters with possible responses.

1. If you believe it is appropriate for your students, they can give the responses instead of the presenters. 

VIII. Once the presentations, questions, and answers are prepared, each group will present their position from the perspective of their essay.

IX. The presenter(s) will each give a 5–7-minute presentation. 

a. If you keep the presentations to 5 minutes, that is 25 minutes total. 

X. The questioners will take no more than 15 seconds to ask a question. (30 seconds * 4 = 2 minutes.) 
a. 15 seconds to ask the question, 

i. The questioned group will respond with no more than a one-minute response. 
b. Then, the questioner will ask the second question.  

i. The questioned group will respond in no more than one minute. 
c. Each response should be done within one minute.  Eight minutes total for responses. 

XI. The entire presentation exercise should take 35 minutes of action (speaking), with time for transition between sections. 

a. Adjust according to your class schedule. 
XII. Once all the presentations are complete, students should have notes on all five presentations, the eight questions, and the eight responses.

a. They may receive this information from their peers either electronically or in hard copy.  
Homework: 
Each student will write a five-paragraph letter (standard five-paragraph essay form) to their superintendent, school board president, or State Education Commissioner. The  essay will explain the value of teaching American students the Founders’ strong attachments to Roman Republicans and the consequences of those attachments. They will emphasize knowing their nation’s history, which will strengthen their appreciation for civic responsibility and the fragility of an unattended representative republic. 
Evaluation:
Use the attached Rubrics to evaluate the essay.  You may want to allow students to send their essays to the superintendent, the board president, or the state education commissioner advocating the study of the Classics in World History, American History, Literature, and Civics.
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	ESSAY
	RUBRICS

	Score
	Essay Guidelines

	8 – 9
	· Includes a well-developed thesis that addresses every aspect of the question.

· Presents a sophisticated and effective analysis of every aspect of the question.

· The thesis is effectively supported with appropriate evidence from all (or all but one) of the documents.

· A substantial amount of relevant outside information supports the thesis.

· Essay is organized and well written.

· May contain minor errors.

	5 – 7
	· Includes a thesis that may be partially develope, but addresses some aspects of the question.

· Demonstrates some practical analysis of the question.

· The thesis is supported with appropriate evidence from some of the documents.

· Some relevant outside information supports the thesis.

· Demonstrates adequate organization and writing.

· May contain factual errors, but these do not detract from overall quality.

	2 – 4
	· Thesis is confused, limited, or poorly developed.

· The answer is descriptive rather than analytic.

· Documents are merely paraphrased, quoted, or cited.

· Includes limited, inaccurate, or irrelevant outside information.

· May be poorly written or poorly organized.

· May contain serious factual errors.

	0 – 1
	· Thesis does not address the question, or the essay has no thesis.

· Demonstrates incorrect or inadequate understanding of the question.

· Demonstrates little or no understanding of the documents or ignores the documents entirely.

· Difficult to understand due to poor organization and writing.

· Contains numerous factual errors

	No Score
	· Submitted no essay or essay is entirely off task.


Based on College Board scoring guidelines, available from http://apcentral.collegeboard.com/apc/members/exam/exam_questions/2089.html
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